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                Foreword

            
            School systems have limited financial resources with which to pursue
                their objectives and the design of school funding policies plays a key role in
                ensuring that resources are directed to where they can make the most difference.
                This report seeks to assist governments in achieving their education policy
                objectives through the efficient and equitable use of financial resources. It
                provides a systematic analysis of school funding policies by looking into the
                organisation of responsibilities for raising and spending school funds, the design
                of mechanisms to distribute funding to schools, the procedures for planning
                education budgets, and the practices for monitoring, evaluating and reporting how
                funding has been used. Eighteen school systems were actively engaged in the
                preparation of this report. In addition, the analysis considers the broader research
                and policy literature on school funding approaches in other OECD and partner
                countries.

            This report is the first in a series of thematic comparative reports
                which bring together the findings of a major OECD project on the effective use of
                school resources, the OECD
                Review of Policies to Improve the Effectiveness of Resource
                    Use in Schools (School Resources Review). Forthcoming reports will
                focus on the organisation of the school offer and on the management of human
                resources in school education. The School Resources Review was launched
                in2013 to help countries exchange best practices and learn from one another,
                and to gather and disseminate evidence of what works in school resource policies.
                The project highlights issues and explores ideas for policy development that may be
                difficult to raise in national debates. It seeks to inform discussions among
                stakeholders with new and different perspectives that are based on research and
                evidence from different countries. This ambition also underpins the idea of the
                thematic comparative reports and the work behind them.

            This report was co-authored by LukaBoeskens,
                GonçaloLima, DeborahNusche (co-ordinator),
                ThomasRadinger and ClaireShewbridge from the OECD Directorate for
                Education andSkills. The work on this report was led by project managers
                DeborahNusche (since December2016) and PauloSantiago
                (January to July2016). PauloSantiago co-ordinated the initial
                structure and extended outline of this report. JorisRanchin led the initial
                stages of the qualitative data collection on countries’ approaches to school
                funding. EleonoreMorena was responsible for the production and layout of the
                report and contributed to editing and proofreading. MeralGedik,
                FlorenceGuerinot and Anne-LisePrigent provided valuable advice on
                the production of the report. CassandraDavis advised on communication and
                dissemination activities.
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                Executive summary

            
            This report constitutes the first in a series of thematic comparative
                reports bringing together the findings of the OECD Review of
                    Policies to Improve the Effectiveness of Resource Use in Schools (School
                    Resources Review). It provides analysis and policy options to assist
                governments in achieving their education policy objectives through the efficient and
                equitable use of financial resources. Following an introductory chapter explaining
                the importance of school funding policies, the report’s remaining chapters
                focus on the following thematic areas:

            
                	
                    How responsibilities for raising and spending school funds
                        can be effectively organised in increasingly complex education systems.

                

                	
                    How mechanisms for the distribution of funding to schools can
                        be designed to efficiently support student learning, equity and related
                        policy objectives.

                

                	
                    How planning procedures can inform the preparation of
                        education budgets to ensure their long-term sustainability and alignment
                        with policy priorities.

                

                	
                    How the effective use of school funding can be enhanced
                        through monitoring, evaluation and reporting practices.

                

            

            Chapter 1, Why Look at School Funding
                    Policies?, sets the context for this report. It outlines the
                importance of school funding policies, describes major contextual developments that
                shape the funding of school education and explains the terms and concepts used
                throughout the report. Well-designed school funding policies are crucial to achieve
                quality, equity and efficiency objectives in school education. While the overall
                level of school funding matters, the strategies used to allocate it are at least as
                important. As countries seek to enhance the performance of all students while also
                providing more equitable learning opportunities for different groups, there has been
                greater focus on ensuring that resources are directed to the areas where
                improvements in teaching and learning outcomes can best be achieved. Developing an
                equitable distribution of school funding requires countries to take into account
                both horizontal equity (allocating similar levels of resources to similar types of
                provision) and vertical equity (allocating different levels of resources to student
                groups with different needs). It is also important to recognise that the pursuit of
                efficiency and equity can go hand in hand when it comes to the allocation of
                resources. Ensuring that students with different needs and from different
                backgrounds have access to high quality education from an early age, for example,
                can be an effective means to reduce systemic inefficiencies.

            Chapter 2, Governing School
                    Funding, describes the different bodies involved in raising, managing
                and allocating school funds across OECD review countries and analyses how the
                relationships between these bodies are organised. As school systems have become more
                complex and characterised by multi-level governance, a growing set of actors
                including different levels of the school administration, schools themselves and
                private providers are involved in school funding. While on average across OECD
                countries, central governments continue to provide the majority of financial
                resources for schools, the responsibility for spending these funds is shared among
                an increasingly wide range of actors. In many countries, the governance of school
                funding is characterised by increasing fiscal decentralisation, considerable
                responsibility of schools over budgetary matters and growing public funding of
                private school providers. These developments generate new opportunities and
                challenges for school funding policies and need to be accompanied by adequate
                institutional arrangements. To support effective school funding and avoid adverse
                effects on equity in changing governance contexts, the chapter recommends that
                reforms should seek to: ensure that roles and responsibilities in decentralised
                funding systems are well aligned; provide the necessary conditions for effective
                budget management at the school level; and develop adequate regulatory frameworks
                for the public funding of private providers. 

            Chapter 3, Distributing School
                    Funding, presents an overview of how OECD review countries distribute
                school funding between different levels of administration and to individual schools,
                focussing on the design of effective allocation mechanisms for the funding of both
                current and capital expenditure. The chapter discusses fundamental questions that
                need to be addressed when designing a funding allocation model. It finds that
                well-designed funding formulas are a particularly effective means to distribute
                funding for current expenditure in a transparent and efficient way. By including
                weights to distribute additional funds to particular categories, funding formulas
                can also play a critical role in aligning the distribution of resources with
                educational priorities such as promoting greater equity. Regardless of the
                allocation mechanism, the method used to identify differential resource needs should
                be subject to periodical reviews and based on national research, reliable data and
                transparent criteria. The chapter recommends that governments: ensure a stable and
                publicly known system to allocate public funding to schools; follow a set of guiding
                principles when designing funding formulas to distribute resources; and seek
                efficient ways to support the achievement of equity objectives through school
                funding mechanisms.

            Chapter 4, Planning the Use of School
                    Funding, examines the practices and procedures involved in planning
                the use of school funding in OECD review countries. It analyses how effective
                planning and budgeting can contribute to greater resource efficiency and the
                alignment of spending with policy objectives. The preparation of education budgets
                is increasingly embedded in multi-annual planning processes, which can assist
                spending authorities in making informed and sustainable budgeting choices and which
                provide them with additional security when engaging in longer-term investments.
                However, the chapter finds that multi-annual expenditure plans are not always
                sufficiently linked to strategic targets and priorities. From the central to the
                school level, the planning of education resources should be informed by research and
                evaluation results as well as strategic objectives to guide the planning process and
                employ resources as effectively and equitably as possible. Increasing the capacity
                to mobilise evaluation, monitoring and research results during the budget planning
                process is therefore central to promoting effective spending on education. The
                planning of education budgets should also be flexible enough to respond to new
                priorities and unforeseen circumstances as well as providing incentives for
                efficiency, for example through the transparent regulation of carry-over rights for
                unspent resources. 

            Chapter 5, Evaluating the Use of School
                    Funding, analyses how the evaluation and monitoring of school funding
                can serve to hold decision makers accountable, make the use of resources transparent
                and ensure that available resources are used efficiently and equitably. Practices to
                evaluate the use of school funding include accounting, financial reporting, internal
                management and control, external audits and individual performance management. The
                effectiveness of these activities depends on reliable data and information
                management as well as adequate indicator frameworks and benchmarking systems. Rather
                than focussing on compliance alone, systems should also develop capacity to relate
                inputs to associated educational processes and outcomes while bearing in mind the
                challenges involved in evaluating efficiency and outcomes in the area of education.
                Policies and programmes should be subject to impact evaluations and their results
                should be used to inform strategic budget planning processes. Another concern in
                increasingly complex governance systems is to ensure adequate accountability and
                transparency and to balance accountability with trust. Particularly at the local and
                school level, measures to provide information about the use of funding should be
                accompanied by steps to mitigate the administrative burden this entails.
                Complementing the vertical accountability generated through reporting and evaluation
                with horizontal and bottom-up forms of accountability through stakeholder
                involvement can be a successful strategy to address this challenge. The chapter also
                highlights the need to make inequities in the use of resources transparent and to
                monitor how they affect the educational outcomes of disadvantaged students.

        

                The funding of school education: Main findings and policy
                    pointers

                    The importance of school funding policies

                
                This study on school funding policies was conducted for a number
                    of reasons: 

                
                    	
                        The mechanisms through which school funding is governed,
                            distributed and monitored play a key role in ensuring that resources are
                            directed to where they can make the most difference. While the overall
                            level of funding matters, the strategies used to allocate and match
                            resources to learner needs are at least as important. 

                    

                    	
                        As most school funding comes from public budgets,
                            developing effective mechanisms to allocate this funding among competing
                            priorities is an important policy concern for governments. School
                            systems have limited resources with which to pursue their objectives and
                            using these resources efficiently is a key aim for their activities.

                    

                    	
                        Efficiency alone is not the main concern of school
                            systems but needs to be achieved alongside the quality and equity
                            objectives that are at the heart of schooling. The report focuses on how
                            school funding policies can best be designed so that available resources
                            are directed to supporting high quality teaching and providing equitable
                            learning opportunities for all students. 

                    

                    	
                        As efficiency in school education has traditionally been
                            considered from an economic perspective, this study aims to look at
                            school funding questions from a more educational angle. It analyses
                            school funding policies taking into account the complexity of
                            educational processes, the diversity of educational goals, the range of
                            different governance contexts across school systems and the importance
                            of social and institutional arrangements in developing adequate school
                            funding policies. 

                    

                

                The report was prepared as part of a major OECD study on the
                    effective use of school resources resulting in the publication series OECD Reviews of School Resources. Eighteen school
                    systems (referred to as the “OECD review countries”) were actively
                    engaged in the preparation of this report through participation in a qualitative
                    data collection, preparation of detailed country background reports
                    and/or participation in OECD-led country reviews. In addition, the
                    analysis considers the broader research and policy literature bringing together
                    findings from as many OECD and partner countries as possible. 

            
            
                
                    Governing school funding

                
                The governance of school funding across OECD review countries is
                    characterised by complex relationships between the various actors involved in
                    raising and spending funds for schooling. 

                While the majority of school funding originates at the central
                    government level, other actors also increasingly contribute to raising funds for
                    school services. Sub-central governments typically complement central school
                    funding from their own revenues and private spending on schools has increased
                    considerably in recent years. International funding provides an important
                    complement to national sources of school funding in a range of countries. 

                As the sources of funding are becoming more diverse, an
                    increasing set of actors in the school system are also gaining influence on
                    spending decisions. In many countries, sub-central governments have emerged as
                    important actors in the allocation and management of school funding, individual
                    schools have obtained greater responsibility over budgetary matters and private
                    school providers have become important end users of public spending. In more
                    centralised school systems, a range of different central-level agencies may
                    contribute to managing and allocating funds for schooling. 

                Pointers for policy: Trends
                    towards multi-level and multi-actor governance of school funding need to be
                    accompanied by adequate institutional and regulatory frameworks to optimise the
                    role of each actor in ensuring an effective and equitable allocation of funds.
                    In designing these framework conditions, school systems need to take into
                    account the important role of key stakeholder groups such as school boards,
                    teacher and school leader professional organisations, student and parent
                    associations, community organisations and employers. This report discusses three
                    key governance aspects that have shaped school funding policies in many OECD
                    countries: fiscal decentralisation, school autonomy over budgetary matters and
                    the use of public funding by private providers. The related opportunities,
                    challenges and policy pointers are explored below.

                
                    
                        Clarifying roles and responsibilities in
                            decentralised school funding systems

                    
                    Across OECD countries, sub-central governments are
                        responsible for distributing the largest share of public funding –
                        almost 60% of final funds – among individual schools. They
                        typically complement central school funding from their own revenues while
                        also acting as an intermediary distributing central government funding to
                        schools. While motivations vary across countries, fiscal decentralisation is
                        typically expected to increase responsiveness to the demands of local
                        communities, raise the potential for innovation and adapt resource
                        management to local conditions. But achieving equitable expenditure outputs
                        for students in decentralised funding systems requires well-designed fiscal
                        relations, adequate coordination and capacity building across different
                        levels of government.

                    If sub-central governments are responsible for funding school
                        education mostly from their own revenues, there is a risk that the different
                        spending capacities of richer and poorer jurisdictions exacerbate inequality
                        of opportunity for students in different parts of a country. In such
                        contexts, areas with more disadvantaged students are likely to have fewer
                        resources available to meet student needs. Fiscal transfers are widely used
                        across OECD countries to help provide adequate sub-central revenue levels
                        and equalise spending capacity across jurisdictions, but there is a risk
                        that strong reliance on such transfers may generate inefficiencies, mistrust
                        and reduced accountability due to the split between funding and spending
                        responsibilities between different levels of the system. Even where
                        sub-central authorities have similar revenue levels, expenditure for
                        students with similar needs may vary across jurisdictions due to differences
                        in sub-central priorities and funding allocation mechanisms. 

                    While fiscal decentralisation offers the potential for
                        sub-central governments to adapt school funding to local needs, it also
                        increases the complexity of education governance and funding arrangements.
                        In a multi-level school funding approach, the roles and responsibilities of
                        different administration levels need to be well aligned to avoid
                        inefficiencies due to duplication of roles, overlapping responsibilities,
                        competition between different tiers of government or a lack of transparency
                        in resource flows. Fiscal decentralisation may also raise capacity
                        challenges, especially in small jurisdictions which may have limited staff
                        and expertise to support schools in managing funds strategically. 

                    Pointers for policy: In
                        decentralised school funding systems, sub-central authorities need to have
                        both adequate revenues to meet the needs of their students and relevant
                        capacity to fulfil their funding responsibilities. In addition, it is key to
                        ensure a clear distribution of roles and responsibilities across different
                        levels of government and to develop well-defined lines of accountability.
                        Sub-central responsibility for spending should be adequately aligned to
                        responsibility for raising funds. Reliance on own tax revenue has a number
                        of advantages in terms of local autonomy, accountability and responsiveness
                        to local preferences. But it needs be complemented by well-designed
                        equalisation systems to provide sub-central authorities with the necessary
                        revenue to offer equal opportunities for their students and capacity
                        building to support effective local education management. Developing a
                        whole-of-system approach to school funding that aligns roles and balances
                        tensions should involve reflection about both governance structures
                        (e.g. the most efficient number of governance levels involved in
                        school funding) and governance processes (e.g. stakeholder
                        involvement, open dialogue and use of evidence and research).

                
                
                    
                        Supporting schools with their budgetary
                            responsibilities

                    
                    Since the 1980s, many school systems have granted
                        school-level professionals greater responsibility for budgetary matters.
                        Experience in some of the OECD review countries indicates that an absence of
                        resource autonomy at the school level risks constraining schools’
                        room for manoeuvre in developing and shaping their own profiles and may
                        create inefficiencies in resource management. School autonomy over budgetary
                        matters can provide schools with needed flexibility to use allocated
                        resources in line with local needs and priorities. But it also needs to be
                        accompanied with adequate transparency, leadership capacity and support, and
                        mechanisms to avoid widening inequities.

                    While school autonomy in generating funds can help promote
                        local efforts to complement school revenues, there are concerns about the
                        inequities this creates. Schools in challenging socio-economic circumstances
                        will be less able to complement their budget with parental or other local
                        contributions. In some countries insufficient monitoring of school income
                        leads to a lack of transparency regarding the real resource levels of
                        individual schools, which makes it difficult to achieve equitable resource
                        levels through school funding mechanisms. 

                    Budget management responsibilities offer potential for more
                        strategic management at the school level, but the effective use of funds
                        requires well-functioning school leadership and management structures.
                        Greater autonomy over funding decisions might increase existing inequities
                        between schools, with some schools facing greater challenges in linking
                        spending choices to improvement priorities. Administering and allocating
                        funds effectively requires time, administrative capacity and adequate
                        preparation of school leadership teams. Experience in OECD review countries
                        indicates that delegating budgetary responsibilities to schools may create
                        tensions between pedagogical and administrative school leadership. While
                        budgetary autonomy allows aligning budget planning with pedagogical needs of
                        schools, it may also place considerable administrative, managerial and
                        accounting burdens on leaders, reducing their time for pedagogical
                        leadership. 

                    Pointers for policy: The
                        effect of schools’ budgetary autonomy on school processes and
                        outcomes depends on their ability to make use of this autonomy in a
                        constructive way and thus requires a strengthening of school leadership and
                        management, as well as support for school leaders with budgeting tasks.
                        Professional preparation and development programmes for school leaders
                        should prepare them for their resource management responsibilities within a
                        framework of pedagogical leadership. Furthermore, autonomous schools need to
                        be embedded in adequate institutional frameworks in order to avoid that
                        increased autonomy results in widening inequities across schools. When
                        school autonomy, school evaluation, accountability and support are
                        intelligently combined, they have greater leverage to impact positively on
                        teaching and learning. Considerations about schools’ responsibility
                        for budgetary matters should also go together with discussions about school
                        size and school network policies. Providing the structures and support to
                        help schools group together and share resources can help achieve economies
                        of scale and a more effective use of funding. 

                
                
                    
                        Developing regulatory frameworks for the public
                            funding of private schools

                    
                    Over the past three decades, the public funding of private
                        school providers has become more common across OECD countries. The public
                        funding of private schools is typically combined with parental choice
                        systems that are intended to encourage greater diversity and quality in the
                        educational offer. However, a number of risks for equity need to be taken
                        into account. 

                    In some countries, publicly funded private schools do not
                        only enjoy greater pedagogical freedom than public schools but also greater
                        autonomy in admission and tuition fee policies. However, if publicly funded
                        private schools are allowed to select students based on performance, there
                        are risks that they “cream skim” high-ability students from
                        the public sector, particularly if their public counterparts are required to
                        operate open enrolment or use only non-academic criteria to select students.
                        Further, if publicly funded private schools can demand parental
                        contributions in addition to the public funds they receive, this risks
                        reinforcing segregation along socio-economic lines, with students from more
                        advantaged socio-economic backgrounds having more options to enrol in
                        private schools. 

                    This may lead to a situation where both high-ability and
                        socio-economically advantaged students opt out of the public school system.
                        In such contexts, diminished peer effects and greater resource needs of
                        disadvantaged students are likely to make it ever more difficult for public
                        schools to retain both students and funding. Research also indicates that
                        even where private schools cannot select students or raise fees, families
                        from disadvantaged backgrounds are less likely to make use of school choice
                        and less frequently consider academic quality criteria when deciding which
                        schools to attend.

                    Pointers for policy: To
                        counteract adverse effects on equity related to the public funding of
                        private schools, school systems should consider requiring all publicly
                        funded providers to adhere to the same regulations regarding tuition and
                        admission policies, and ensure that compliance with such regulations is
                        effectively monitored. Admission procedures for oversubscribed schools
                        should be homogenous and transparent. It is also important to ensure
                        transparency and accountability for the use of public funding by private
                        providers, and to provide families with adequate access to information and
                        support so that they can make informed choices for their children.

                
            
            
                
                    Distributing school funding

                
                School systems need to consider a series of guiding questions to
                    design a funding model that best fits the established governance structure.
                    These include the following: 

                
                    	
                        
                            Who is responsible for the final allocation of
                                funding to schools?
                        

                        In many systems, there is a complex mix of responsibilities
                            for funding allocations to schools. But the balance of these
                            responsibilities is not set in stone and can be changed alongside the
                            introduction of new funding allocation mechanisms, as has been the case
                            in several OECD countries. 

                    

                

                
                    	
                        
                            Which resource categories does this apply
                                to?
                        

                        Different authorities may be responsible for current
                            expenditures (staff, operational costs), capital expenditures
                            (infrastructure) or a mix of these. It needs to clear which authority is
                            responsible for allocating which category. The type of allocation
                            mechanism that is most suitable will depend on the resource category
                            that is considered. 

                    

                

                
                    	
                        
                            What conditions (if any) should be set for the
                                funding allocation?
                        

                        Even if a sub-central authority is responsible for the final
                            allocation to schools, central authorities may specify for what purpose
                            the money should be spent. Equally, different conditions can be set by
                            sub-central authorities when allocating final funds to individual
                            schools. The various restrictions associated with transferred funds
                            provide a good indication of the room for manoeuvre given to sub-central
                            authorities and schools in a system. 

                    

                

                
                    	
                        
                            How much of the funding will be distributed via
                                the main allocation mechanism and how much via other mechanisms
                                (such as targeted funds)?
                        

                        There is an argument that efficiency is improved if a greater
                            share of funding is included in the main allocation mechanism. At the
                            same time, there is a case for retaining a proportion of funding at the
                            central level, e.g. for emergency expenditures or priority areas
                            where it is judged that schools would not make adequate provision. 

                    

                

                
                    	
                        
                            What basis will be used to fix the amount of
                                funding allocated to schools?
                        

                        Broadly, among OECD review countries, there are four major
                            bases for determining funding. These main types of funding allocation
                            mechanisms are described in Box 1. 

                    

                

                
                    
                        
                            
Box 1. How are the amounts allocated to schools
                                determined?

                        
                        Administrative
                                discretion is based on an individual assessment of the
                            resources that each school needs and incremental
                                costs consider historical expenditure to calculate the
                            allocation for the following year. These two approaches are often
                            combined, and usually they are used in centralised systems. 

                        Bidding and bargaining
                            involve schools responding to open competitions for additional funding
                            offered via a particular programme or making a case for additional
                            resources. 

                        Formula funding involves
                            the use of objective criteria with a universally applied rule to
                            establish the amount of resources each school is entitled to. 

                    
                

                Pointers for policy: A general
                    principle for a more effective funding distribution is to ensure that funds are
                    allocated in a transparent and predictable way. Ensuring a stable and publicly
                    known system to allocate public funding allows schools to plan their development
                    in the coming years. This requires stability in the principles and technical
                    details of the funding distribution system. Managing the effective
                    implementation of new funding mechanisms is also key. When a decision is made to
                    introduce a new funding allocation mechanism, an excellent design of the
                    mechanism is not enough. It is important to have a realistic estimate of the
                    implementation costs involved, to consult and bring on board the system’s
                    key stakeholder groups and to manage effectively the political economy of
                    funding reform. Adequate stakeholder consultation is important to increase the
                    perceived fairness of an allocation system and can help ensure that funding
                    mechanisms respond to challenges that were not anticipated. The OECD review has
                    also highlighted the importance of conducting periodic reviews of funding
                    allocation mechanisms to ensure they remain optimal. 

                
                    
                        Providing equity funding to schools

                    
                    A key concern in designing funding allocation mechanisms is
                        to ensure that funding is allocated equitably to schools that are most in
                        need of additional resources. The following challenges and trade-offs need
                        to be considered when choosing an allocation mechanism for equity
                        funding.

                    There are two broad approaches when designing mechanisms to
                        allocate funding that recognises different needs across schools: the
                        inclusion of additional funding in the main allocation mechanisms for
                        particular schools (e.g. by including weightings in the funding
                        formula to systematically allocate additional resources to certain
                        categories); or the provision of targeted funding in one or a series of
                        different grants external to the main allocation mechanism. Typically, a mix
                        of these funding mechanisms is found in many systems. 

                    Targeted programmes will provide funding to be used by
                        schools for specific purposes and thereby ensure responsiveness to emerging
                        priorities and the identified needs of particular groups. However some
                        countries have multiplied targeted programmes over time generating overlap
                        excessive bureaucracy and a lack of long-term sustainability for schools.
                        Many countries provide targeted additional resources in kind, most typically
                        additional teaching hours or positions. Another form of in-kind allocation
                        is the provision of professional...
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			Éditions e-pub de l’OCDE – version bêta

			
			Félicitations et merci d’avoir téléchargé l’un de nos tout nouveaux ePub en version bêta.


			
			Nous expérimentons ce nouveau format pour nos publications. En effet, même si l’ePub est formidable pour des livres composés de texte linéaire, le lecteur peut être confronté à  quelques dysfonctionnements  avec les publications comportant des tableaux et des graphiques  – tout dépend du type de support de lecture que vous utilisez.


			Afin de profiter d’une expérience de lecture optimale, nous vous recommandons :


			
						D’utiliser la dernière version du système d’exploitation de votre support de lecture.


						De lire en orientation portrait.


						De réduire la taille de caractères si les tableaux en grand format sont difficiles à lire.


			


			Comme ce format est encore en version bêta, nous aimerions recevoir vos impressions et remarques sur votre expérience de lecture, bonne ou autre,  pour que nous puissions l’améliorer à l’avenir. Dans votre message, merci de bien vouloir nous indiquer précisément quel appareil et quel système d’exploitation vous avez utilisé ainsi que le titre de la publication concernée. Vous pouvez adresser vos remarques à l’adresse suivante :
			sales@oecd.org


			Merci !
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