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Foreword

The OECD’s new Teaching and Learning International Survey (TALIS) has been designed to provide data and analyses on the conditions needed for effective teaching and learning in schools. As the first international survey with this focus, it seeks to fill important information gaps that have been identified at the national and international levels.

TALIS is conceptualised as a programme of surveys, with successive rounds designed to address policy-relevant issues chosen by countries. This Technical Report relates to the first round of TALIS conducted in 2007-08, which studied lower secondary education in both the public and private sectors. It examined important aspects of teachers’ professional development; teacher beliefs, attitudes and practices; teacher appraisal and feedback; and school leadership.

This report describes the development of the TALIS instruments and the methods used in sampling, data collection, scaling and data analysis, for those wishing to review and replicate the procedures used. Furthermore, it provides insight into the rigorous quality control programme that operated during all phases of the survey, involving numerous partners and external experts.

The information in this report complements the User Guide for the TALIS International Database (available for download from www.oecd.org/edu/talis/). The Guide provides a basic yet thorough introduction to the TALIS international database and to the results included in the first international report from TALIS, Creating Effective Teaching and Learning Environments: First Results from TALIS (OECD, 2009).

The database contains the survey responses from more than 70 000 teachers and more than 4 000 school principals in the 24 countries who participated in the first round of TALIS. The database was used to generate information and to act as a base for the production of the initial international report from the first round of TALIS published in June 2009 (OECD, 2009).

TALIS is a collaborative effort by the participating countries, guided by their governments on the basis of shared policy-driven interests. Representatives of each country form the TALIS Board of participating Countries, which determines the policy orientations of TALIS as well as the analysis and results produced from it.

The OECD recognises the significant contributions of Dirk hastedt, Steffen Knoll, Ralph Carstens and Friederike Westphal of the IEA Data processing and Research Center in hamburg, Germany, who coedited this report. The principal authors of specific chapters were for Chapter 1: Dirk hastedt, Steffen Knoll and Friederike Westphal; Chapter 4: Barbara Malak-Minklewiez and Suzanne Morony; Chapters 5 and 10: Jean Dumais and Sylvie LaRoche; Chapter 6: Friederike Westphal and Steffen Knoll; Chapter 7: Ralph Carstens; Chapter 8: Barbara Malak-Minklewiez, Suzanne Morony and Friederike Westphal; Chapter 9: Alena Becker and Ralph Carstens; Chapter 11: Svenja Vieluf, Juan Leon and Ralph Carstens. Chapters 2 and 3 and parts of Chapter 11 were authored by the OECD Secretariat.

The editorial work at the OECD Secretariat was carried out by Eric Charbonnier, Michael Davidson, Ben Jensen, niccolina Clements, Soojin park and Elisabeth Villoutreix. A full list of contributors to the TALIS project is included in Annex A of this report. This report is published under the responsibility of the Secretary-General of the OECD.
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CHAPTER 1

Introduction and Summary

Abstract

Overview of TALIS

Management of the study

Standardised procedures to ensure high-quality data

National centres and National Project Managers

Main tasks of the national project Managers


Phases of the TALIS study

pilot study

Field trial

Main survey


Abstract

This chapter offers an overview of the OECD Teaching and Learning International Survey (TALIS) and summarises the survey’s main features and objectives. It introduces the main stakeholders in the management and implementation of TALIS and their responsibilities, discusses standardised procedures used for the data collection and analyses and outlines the survey’s milestones, beginning with the pilot study in 2006.



OVERVIEW OF TALIS

TALIS is the first international survey to focus on the working conditions of teachers and the learning environment in schools. It focuses on four main research areas: school leadership; professional development; teacher appraisal and feedback; and teaching practices, beliefs and attitudes. Data were collected through two types of questionnaires: a principal questionnaire that was completed by school principals and a teacher questionnaire that was completed by the sampled teachers. The questionnaires were designed to be completed by paper-and-pencil or on line.

The OECD Teaching and Learning International Survey (TALIS) Technical Report offers detail and documentation about the development of the TALIS instruments and the methods used in sampling, data collection, scaling and data analysis. The Technical Report enables review and replication of the procedures used for TALIS. Furthermore, it provides insight into the rigorous quality control programme that operated during all phases of the survey, involving numerous partners of the Consortium as well as external experts.

The first cycle of TALIS was conducted in 24 countries: Australia, Austria, Belgium (Flemish Community), Brazil, Bulgaria, Denmark, Estonia, hungary, Iceland, Ireland, Italy, Korea, Lithuania, Malta, Malaysia, Mexico, the netherlands, norway, poland, portugal, Spain, the Slovak Republic, Slovenia and Turkey. Sixteen countries chose to use the on line data collection module (refer to Chapter 6 for more details).

The International Association for the Evaluation of Educational Achievement Data processing and Research Center (IEA DPC), together with its consortium members Statistics Canada and the IEA Secretariat, partnered with the OECD as international contractor in April 2006. The International Study Centre (ISC) completed the work for the first cycle of TALIS in September 2009 with the publication of the TALIS international report, Creating Effective Teaching and Learning Environments: First Results from TALIS (OECD, 2009) and the TALIS 2008 Technical Report (OECD, 2010).

The first sections of this chapter outline how the first cycle of TALIS was managed at the international and national levels. The final two sections outline the three major phases of the survey.


MANAGEMENT OF THE STUDY

The OECD Secretariat represented and co-ordinated TALIS, holding overall responsibility for managing the project and monitoring implementation on a day-to-day basis through their communication with the international contractor. The OECD Secretariat served as the secretariat for the TALIS Board of participating Countries (BPC), fostered consensus between the participating countries and acted as interlocutors to the TALIS BPC and the international contractor.

The TALIS Consortium (see Annex A) included members from the IEA Secretariat (Amsterdam, netherlands), Statistics Canada (Ottawa, Canada) and the IEA DPC (hamburg, Germany), where the ISC was located.

Mr. Juriaan hartenberg managed financial and contractual relations between the Consortium and the OECD.


STANDARDISED PROCEDURES TO ENSURE HIGH-QUALITY DATA

In order to ensure international comparability of the questionnaires and the quality of the international database, the ISC implemented standardised procedures throughout all stages of survey preparation, survey administration and data processing. The ISC prepared six manuals that described all the necessary steps to the successful implementation of TALIS. The manuals were provided in both English and French (the two working languages of the OECD) and NPMs were requested to follow the procedures as outlined in the manuals.

Statistics Canada conducted the sampling and weighting for all participating countries following the rules and guidelines outlined in the TALIS Sampling Manual (MS-02-03). For more details about the sample design of TALIS, see Chapter 5. For more details about sampling weights and participation rates, see Chapter 10.

IEA provided a software package for within-school sampling, data entry and on line data collection (ODC). participating countries were asked to use the software, which had operated successfully in numerous IEA surveys and had been specially adapted for TALIS. IEA Windows Within-School Sampling Software (WinW3S) enabled NPMs to draw the teacher sample for each nationally sampled school. When the questionnaires arrived back at the national centres, data were entered using the IEA Windows Data Entry Manager (WinDEM). Countries applying the ODC module were provided with the IEA SurveySystemDesigner. During a three-day data management seminar at the beginning of the survey, national data managers were trained in the correct use of these software packages. This extensive hands-on training familiarised them with the software at the survey preparation stage.

Quality control was implemented at different levels and during all phases of the survey to closely monitor survey procedures and data outcomes. At the international level, the IEA Secretariat co-ordinated quality control of the survey operations procedures whereas at the national level NPMs were asked to nominate quality control monitors who reported exclusively to the NPM (see Chapter 8 for more details on quality control).

During the first TALIS cycle the ISC held an annual or bi-annual meeting for all NPMs in order to provide an update on the progress of the survey and to discuss procedures, questionnaires and data.


NATIONAL CENTRES AND NATIONAL PROJECT MANAGERS

The first task for participating countries was to establish a national centre under the auspices of an experienced NPM, who became responsible for preparing and co-ordinating the survey at the national level. In most countries NPMs were supported by a national data manager who managed the technical aspects of administering the survey. Depending on the size of the country and the organisation of the national centre, the number of staff members who were involved in the survey varied considerably. Regular communication between the NPM and the ISC ensured that survey administration proceeded according to the international schedule.

Main tasks of the National Project Managers

In order to collect TALIS data, national centres distributed questionnaires to teachers and principals who completed and returned the questionnaires within a defined period of time. This procedure differed significantly from data collection for achievement studies, which rely on standardised testing sessions. It was a demanding task to ensure high participation rates at the school and teacher level. In order to achieve this, NPMs had to cooperate intensively with teachers unions and the ministry. Since TALIS is a new survey, public relation efforts were necessary to raise awareness among principals and teachers prior to the main data collection.

At national centres NPMs and data managers performed the following tasks:



	established an overall schedule in co-operation with the ISC;

	attended NPM meetings to become acquainted with all TALIS instruments, materials and survey procedures;

	provided an up-to-date national sampling frame of International Standard Classification of Education (ISCED) Level 2 schools and discussed national options like oversampling directly with the sampling experts from Statistics Canada;

	performed within-school sampling and tracking using the IEA WinW3S;

	appointed an experienced translator to produce the national version(s) of the questionnaires based on the international instruments;1

	documented the required cultural adaptations using the national Adaptation Forms;

	prepared for ODC with the IEA SurveySystemDesigner (if applicable);

	nominated and trained school co-ordinators;

	nominated and trained national quality control monitors;

	monitored the return status of the questionnaires using a software tool provided by the ISC;

	entered data manually using WinDEM or monitored data entry if an external agency was subcontracted;

	performed quality control procedures in WinDEM; and

	completed the survey activities questionnaire after survey administration.




PHASES OF THE TALIS STUDY

The TALIS design included three major components: a pilot study, a field trial and the main survey. For the pilot study five countries volunteered to test the questionnaires within some self-selected schools. Each country was requested to run a field trial according to the standardised procedures mentioned in the previous section. All countries that completed the field trial also performed the main survey.

Pilot study

In order to check the quality and the content of the questionnaires, a small pilot study was conducted in the third quarter of 2006. Brazil, Malaysia, norway, portugal and Slovenia volunteered to test the instruments in their countries within a survey administration window of three weeks. Each of the participating countries selected five schools. Within these schools, one principal and five teachers volunteered to respond to the questionnaires. Therefore every pilot study country gathered data from 5 principals and 25 teachers. Data were entered by the national centres and processed by the ISC. Each NPM prepared a summary report reflecting the strengths and weaknesses of the survey procedures and outlining the feedback received from principals and teachers.

To facilitate survey implementation, the first three-day NPM meeting in paris, France was held two months prior to the administration of the pilot study. The purposes of the meeting were to present the instruments, materials and survey operations procedures for TALIS and to introduce NPMs to the survey schedule.


Field trial

The objective of the field trial (FT) was to test the survey instruments and operational procedures in all participating countries in preparation for the main survey (MS). Austria, Bulgaria and Mexico, which joined the survey in early 2007 (somewhat later than other countries), also performed field trials. Bulgaria’s field trial utilised MS instruments, as these were already complete when it joined the survey.

In november 2006, the second two-day NPM meeting was held in hamburg, Germany to discuss the outcomes of the pilot study and the required changes to the instruments for the FT. After the NPM meeting, the ISC conducted a three-day data management seminar to train the national data managers in using WinW3S for within school sampling, WinDEM for data entry and the IEA SurveySystemDesigner for on line data collection. The 16 countries that had decided to use ODC for the main survey trialled procedures and data collection during the FT.

All participating countries conducted the FT during a six-week timeframe in the second and third quarter of 2007.2 Sampling, translation verification and layout verification were performed following main survey standards. The expected sample size per country was 400 teachers and 20 principals out of 20 schools sampled by Statistics Canada prior to the FT (see Chapter 5 for more details). Exceptions were made for Iceland and Malta because of their size: the sample size for Iceland was 10 schools, 10 principals and 100 teachers and the sample size for Malta was 4 schools, 4 principals and 40 teachers.

Data entry was performed under the supervision of the NPM or data manager using IEA WinDEM software. national data sets were then submitted to the ISC for data processing and quality checks.

After the FT the ISC collected feedback from NPMs on how the survey had been perceived within the country and whether modifications to the procedures were needed. One of the challenges of TALIS was to achieve high participation rates at the school and individual levels. Considerable efforts were exerted in communicating information about the study. Information about best practices relative to ensuring high participation rates was gathered and shared with all NPMs prior to the MS preparation and was included in the TALIS Manual for National Project Managers (MS-01-03) .


Main survey

The third three-day NPM meeting was held in July 2007 in Tallinn, Estonia to prepare NPMs for administrating the MS. The meeting focused on the outcomes of the FT and the presentation of the finalised MS instruments. The rules for international and national quality control monitoring (see Chapter 8) were explained since, unlike the FT, the MS utilised external experts for quality control at the international level.

Figure 1.1 Milestones of the survey






	
	Activity


	2006: third quarter
	Pilot study: conducted in five self-selected countries


	2007: first and second quarter
	FT: testing of software and procedures; mandatory for all participating countries


	2007: second and third quarter
	Finalisation of instruments; fine-tuning of software and procedures


	2007: fourth quarter
	MS: Southern Hemisphere countries


	2008: first and second quarter
	MS: northern Hemisphere countries


	2008: third quarter
	Data processing, cleaning, weighting


	2008: third and fourth quarter
	Analysis of the MS data; drafting of the International and the Technical Reports


	2009:first and second quarter
	Finalisation and release of the International Report


	2009: second quarter
	International database analyser training at the ISC


	2009: second and third quarter
	Finalisation and release of the Technical Report and the TALIS User Guide


Source: OECD.



Southern hemisphere countries conducted the MS in the fourth quarter of 2007 and had until February 2008 to submit their data. northern hemisphere countries administered the survey within a self-selected period during the first and second quarter of 2008, with a final data submission deadline of May 31, 2008.

All data were processed and cleaned at the ISC. Weights and weight adjustments were performed at Statistics Canada in the third quarter of 2008.

In October 2008 the fourth three-day NPM meeting in Dublin, Ireland, took place. The purpose of the meeting was to review prototype tables for the TALIS international report in plenary and to discuss country data in individual country sessions. All countries had an opportunity to verify their entries in the national Adaptation Database (NADB). NPMs provided feedback about the first round of TALIS, allowing their experiences to be incorporated into the second round of the survey.

We would like to take the opportunity to thank all participants who contributed to the success of the first round of TALIS.



NOTES

1
Although the questionnaire translations were verified by independent experts, NPMs retained overall responsibility for the final versions.


2
Only Bulgaria conducted the survey in the fourth quarter of 2007 within a timeframe of four weeks.







CHAPTER 2

Overview of TALIS 2008 and Framework Development

Abstract

The rationale for and aims of TALIS

The TALIS survey programme design

TALIS linked to PISA


The conceptual and analytic framework of the programme

Choosing the policy focus for TALIS

Abstract

This chapter presents the rationale and aims of TALIS, as well as the design of the TALIS survey programme, which was conceptualised as a cycle of surveys, the first of which was conducted in 2007-08 and is the focus of this report. The chapter presents the conceptual and analytical frameworks that shaped the development of the programme and offers an overview of the policy issues and indicators considered and chosen for the first TALIS cycle.



THE RATIONALE FOR AND AIMS OF TALIS

TALIS was developed as part of the Organisation for Economic Co-operation and Development (OECD) Indicators of Education Systems (INES) project, which, over the past 20 years has developed a coherent set of indicators that provide a reliable basis for the quantitative comparison of the functioning and performance of education systems in OECD and partner countries. The main product of the INES project is the annual OECD publication Education at a Glance (OECD, 2008).

providing information on teachers, teaching and learning is an essential component of the INES programme. At the INES General Assembly in 2000 in Tokyo, countries called for increased attention to teachers and teaching in future work. The importance of teachers, including the need for better information on the quality of learning and how teaching influences learning, was affirmed at the meeting of education sub-Ministers in Dublin in 2003.

Although the INES programme has made considerable progress over the years in developing indicators about the learning environment and organisation of schools, as well as learning outcomes, significant gaps remain in the knowledge base on teachers and teaching. To address these deficiencies, a data strategy was developed that proposed steps towards improving the indicators on teachers, teaching and learning. The strategy that was developed identified strands of work, one of which was an international survey of teachers, which evolved into the TALIS programme.

At the same time, the OECD review of teacher policy, which concluded with the report Teachers Matter: Attracting, Developing and Retaining Effective Teachers (OECD, 2005), identified a need to develop better national and international information on teachers. The policy framework used in the policy review as well as the specific data gaps and priorities that it highlighted were instrumental in the design of TALIS.

The overall aim of the TALIS series of surveys is therefore to provide, in a timely and cost-efficient manner, policy relevant, robust international indicators and analysis on teachers and teaching that help countries to review and develop policies that create the conditions for effective schooling. Such cross-country analyses provide the opportunity to examine countries facing similar challenges and to learn from different policy approaches and the impact they have on the learning environment in schools.

The guiding principles that shaped the development of the survey strategy are:



	Policy relevance. Clarity about the policy issues and a focus on the questions that are most relevant for participating countries are both essential.

	Value-added. International comparisons should be a significant source of the study’s benefits.

	Indicator-orientation. The results should yield information that can be used to develop indicators.

	Validity, reliability, comparability and rigour. Based on a rigorous review of the knowledge base, the survey should yield information that is valid, reliable and comparable across participating countries.

	Interpretability. participating countries should be able to interpret the results in a meaningful way.

	Efficiency and cost-effectiveness. The work should be carried out in a timely and cost-effective way.



THE TALIS SURVEY PROGRAMME DESIGN

TALIS is conceived as a sequence of surveys that, over time, could be administered to teachers from all phases of schooling. The design also incorporates a progressive move to a more fully implemented link of teacher information to the programme for International Student Assessment (PISA) operated by the OECD. The specific plans for successive survey rounds will be reviewed after the first round of the cycle is completed.

Countries participating in the first round of TALIS decided that the main focus of the first round should be teachers in lower secondary education and their school principals, but also agreed that there should be international options through which countries could also survey teachers at other levels of education.

The first round of TALIS comprised a core target population and international sampling options. The core included a representative sample of International Standard Classification of Education (ISCED) Level 2 teachers and principals of their schools. The international options included the following: Option 1: a representative sample of teachers of primary education (ISCED Level 1 ) and the principals of their schools; Option 2: a representative sample of teachers of upper secondary education (ISCED Level 3) and the principals of their schools; and Option 3: a representative sample of teachers of 15-year-olds in the schools that took part in PISA 2006 and the principals of those schools.

The TALIS Board of participating Countries (BPC) agreed that for an option to be adopted as an international option, more than half of the participating countries would need to decide to take it up; otherwise the option would be pursued as a national option. In the event, none of the international options was adopted and only Iceland pursued a national option of surveying ISCED Level 1 teachers and their principals. In addition, alongside the TALIS international survey, Mexico conducted a national survey of teachers in Telesecundaria (distance learning) schools using slightly adapted versions of the TALIS survey instruments.

TALIS linked to PISA

In the process of developing TALIS, several countries expressed a desire to have the survey linked to outcome measures. Options for achieving this were considered and a link to the PISA outcome measures was seen as the most obvious route. Following concerns raised by countries about conceptual, methodological and operational issues, two expert reviews considered what scientifically valid insights could be gained from linking TALIS to PISA.

The assessment from these reviews clarified that while insights to teacher and teaching effectiveness could not be gained through linking a teacher survey to PISA, there would be value in using the teacher responses to develop a fuller picture of the learning environment of 15-year-old students in PISA schools and to examine the relationship with that and school level PISA outcome variables. nevertheless, some uncertainties remained and it was therefore decided to include in the first round of TALIS an experimental link to PISA 2006 for those countries that were interested in taking up the option. As no country pursued this option, further consideration will be given to the extent of the link between TALIS and PISA in planning future rounds of TALIS.



THE CONCEPTUAL AND ANALYTIC FRAMEWORK OF THE PROGRAMME

A joint taskforce comprising experts from the INES network A (learning outcomes) and network C (learning environment and school organisation) developed the original conceptual framework for the TALIS programme. The taskforce was asked to develop a data strategy on teachers, teaching and learning in order to fill the data gaps at the international level and help make the coverage of the INES indicators more complete. A major part of this strategy was a survey programme that developed into TALIS. Underpinning the data strategy was a conceptual framework for the development of data and indicators, encompassing the following seven dimensions: i) policies for maintaining a high-quality teaching force; ii) system-wide characteristics of the teacher workforce; iii) school policies and antecedents that impact teaching and learning; iv) classroom ecology; v) student characteristics; vi) teacher characteristics and antecedents; and vii) teaching and learning activities.

In the course of developing TALIS, the components of this conceptual framework were transposed into a policy framework for questionnaire development. The framework identifies five main policy issues that to a large degree reflect the policy issues that had been studied in the OECD teacher policy review (OECD, 2005). The five main policy issues together with the “indicator domains” within them are shown in Figure 2.1.

Full details of the framework are contained in the OECD document Proposal for an international survey of teachers, teaching and learning (EDU/EC/CERI(2005)5).

Figure 2.1 Policy issues and related indicator domains examined in TALIS






	POLICY ISSUE 1 Attracting teachers to the profession


	Indicator No. 1
	Adequacy of teacher supply and teacher shortages


	Indicator No. 2
	profile of new teachers


	Indicator No. 3
	Motivations and early career experience of new teachers


	Indicator No. 4
	Effectiveness of recruitment and selection procedures and incentives


	POLICY ISSUE 2 Developing teachers within the profession


	Indicator No. 5
	profile of teachers’ education and training


	Indicator No. 6
	Frequency and distribution of education and training


	Indicator No. 7
	Satisfaction and effectiveness of education and training


	POLICY ISSUE 3 Retaining teachers in the profession


	Indicator No. 8
	Teacher attrition and turnover


	Indicator No. 9
	Job satisfaction and human resource measures


	Indicator No. 10
	Recognition, feedback, reward and evaluation of teachers


	POLICY ISSUE 4 School policies and effectiveness


	Indicator No. 11
	School leadership


	Indicator No. 12
	School climate


	POLICY ISSUE 5 Quality teachers and teaching


	Indicator No. 13
	Teaching practices, beliefs, and attitudes


	Indicator No. 14
	Quality of teachers (experience, qualifications, responsibilities)


	Indicator No. 15
	Division of working time


Source: OECD.




CHOOSING THE POLICY FOCUS FOR TALIS

In order to narrow down the proposed content of the survey and to assist countries in deciding whether to participate in TALIS, a priority rating exercise was conducted. Initially this involved all OECD countries but once the group of participating countries was established, it reviewed and finalised the results. The rating involved each country assigning 150 rating points across the 15 “indicators” in the framework shown above, with higher points indicating a higher priority for an indicator to be included in the first round of the TALIS survey.

Figure 2.2 shows the results of the rating exercise, which produced a priority ranking of the 15 indicators.

Figure 2.2 Results of priority-rating exercise







	Ranking
	Indicator number
	Indicator


	1
	Indicator No. 10
	Recognition, feedback, reward and evaluation of teachers


	2
	Indicator No. 11
	School leadership


	3
	Indicator No. 13
	Teaching practices, beliefs and attitudes


	4
	Indicator No. 14
	Quality of teachers (experience, qualifications, responsibilities)


	5
	Indicator No. 7
	Satisfaction and effectiveness of education and training


	6
	Indicator No. 5
	profile of teachers’ education and training


	7
	Indicator No. 12
	School climate


	8
	Indicator No. 15
	Division of working time


	9
	Indicator No. 6
	Frequency and distribution of education and training


	10
	Indicator No. 9
	Job satisfaction and human resource measures


	11
	Indicator No. 3
	Motivations and early career experience of new teachers


	12
	Indicator No. 2
	profile of new teachers


	13
	Indicator No. 4
	Effectiveness of recruitment and selection procedures and incentives


	14
	Indicator No. 8
	Teacher attrition and turnover


	15
	Indicator No. 1
	Adequacy of teacher supply and teacher shortages


Source: OECD.



participating countries reviewed these results at their meeting in October 2005 and decided on the following main policy themes for the first round of TALIS: recognition, feedback, reward and evaluation of teachers; school leadership; and teaching practices, beliefs and attitudes

In addition, “teacher professional development”, drawing on Indicators 5, 6 and 7 and the induction and mentoring aspects of Indicator 4, was also chosen as an important theme in TALIS. In part this was because of its synergies with the three main themes and also because it allowed TALIS to serve as a vehicle for countries of the European Union to collect key information on teachers that the European Commission had identified as important for monitoring progress towards the Lisbon 2010 goals.

Aspects of the lower – rated indicators were also included where they provided important complementary analytical value to the main themes. In particular, this meant that aspects of “school climate” (Indicator 12) and “division of working time” (Indicator 15) and a single item on “job satisfaction” (Indicator 9) were also included in the survey.

The next chapter discusses the development of the TALIS survey instruments around the chosen themes.
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Abstract

This chapter offers an overview of the international sampling plan prepared for the participants in TALIS, including the international sampling strategy and sample size. Appendix B presents the characteristics of each national sampling plan. Strategies for estimating population characteristics and their sampling error are covered in detail in Chapter 9. This chapter deals primarily with the TALIS “core survey” of ISCED Level 2 teachers.





OVERVIEW

This chapter concerns only the TALIS “core survey”, that is, the survey of ISCED Level 2 teachers. participating countries were offered the option of linking their TALIS sample to that of PISA 2006 but none chose to pursue this. participating countries could also opt to survey ISCED Level 1 and Level 3 teachers. Only Iceland...
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