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         Foreword

         This study is part of the OECDs efforts to support countries in the design and effective implementation of their education policies, grounding these efforts on evidence, and multidisciplinary tools and approaches. 

         Wales is committed to providing high-quality and inclusive education for all its citizens. It in 2011 embarked on a large-scale school improvement reform that has become increasingly comprehensive and focused on the ongoing development and implementation of a new, 21st century school curriculum. Wales considers the development of schools as learning organisations a key means for empowering them to bring the new curriculum to life. It recognises this will require concerted effort and in many cases it will mean that teachers, support staff, school leaders and many others involved will need to expand their skills. As such, the development of a thriving learning culture in schools and other parts of the education system is expected to play a pivotal role in putting the curriculum into practice in schools throughout Wales. 

         This report aims to support Wales in realising this objective. It assesses the extent to which schools in Wales have developed as learning organisations, and identifies areas for further improvement – at both school and system levels.

         Following an introduction to this report and a description of Wales’ school system (Part I, Chapter 1) the report is organised the following:  

         
            	
               Part II, the Schools as Learning Organisations Assessment, describes and analyses the extent to which the key characteristics of a learning organisation already exist in schools. It uses Wales’ schools as learning organisations model as point of reference to identify strengths and areas of improvement. Both a general assessment (Chapter 2) and a more detailed analysis are provided (Chapter 3). It concludes by proposing some “points of reflection and action for schools” to consider as they embark on the journey to develop as learning organisations. 
               

            

            	
               Part III, System Assessment for Developing Schools as Learning Organisations, analyses the system-level conditions that can enable or hinder schools developing into learning organisations. It explores the question of what system-level policies are enabling or hindering schools to develop as learning organisations, and offers a number of concrete recommendations for strengthening policies, enhancing policy coherence and further policy action (Chapter 4).  
               

            

         

         It continues by exploring the question of how Wales can ensure the effective implementation, or “realisation” as it is often referred to in Wales, of its schools as learning organisations policy (Chapter 5). It concludes with a number of recommendations for consideration by the Welsh Government and other stakeholders at various levels of the system.

         I hope this report will support Wales in its reform efforts and help realise its ambitions for its children and young people by bringing its new, 21st century curriculum to life in schools across the country. The OECD is there to help Wales in this effort.
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         Executive summary

         Wales is committed to providing high-quality and inclusive education for all its citizens. It in 2011 embarked on a large-scale school improvement reform that has become increasingly comprehensive and focused on the ongoing development and implementation of a new, 21st century school curriculum. Wales considers the development of schools as learning organisations (SLOs) a key means for empowering them to bring the new curriculum to life. 

         This report supports Wales in realising this objective. It assesses the extent to which schools in Wales have developed as learning organisations, and identifies areas for further improvement – at both school and system levels. The study is part of OECD's efforts to support countries in the design and effective implementation of their education policies, grounding these efforts on evidence, and multidisciplinary tools and approaches. 

         
            Schools as learning organisations in Wales
            

            A school as a learning organisation has the capacity to change and adapt routinely to new environments and circumstances as its members, individually and together, learn their way to realising their vision. Wales has set out to develop all schools as learning organisations in support of the ongoing curriculum reform. 

            This assessment has shown that: 

            
               	
                  The majority of schools in Wales seem well on their way towards developing as learning organisations ... 

               

               	
                  … however, a considerable proportion of schools are still far removed from realising this objective. 

               

               	
                  Schools are engaging unequally with the seven dimensions that make up Wales’ SLO model. 

                  
                     	
                        Schools appear to be progressing well on the SLO dimensions “promoting team learning and collaboration among all staff” and “embedding systems for collecting and exchanging knowledge and learning”. 

                     

                     	
                        Two dimensions are less well developed: “developing a shared vision centred on the learning of all students” and “establishing a culture of enquiry, innovation and exploration”. Many schools could also do more to “learn with and from the external environment and larger system”.

                     

                  

               

               	
                  Secondary schools are finding it more challenging to develop as learning organisations. 

               

               	
                  More critical reflections are needed for deep learning and sustained progress to take place. High-stakes assessment, evaluation and accountability arrangements may have been a factor influencing people’s willingness to critically reflect on their own behaviour, that of their peers and the school organisation at large. 

               

            

            Although schools need to be adequately supported to develop as learning organisations, many actions are within their control. There are school examples that show how budget pressures do not necessarily lead to a reduction in ambitions. 

            School leaders play a vital role in creating a trusting and respectful climate that allows for open discussions about problems, successful and less successful practices, and the sharing of knowledge. This is also essential for narrowing the gaps in perceptions between staff. The ongoing review of assessment, evaluation and accountability arrangements in Wales should be used to encourage people to do things differently and engage in critical reflections.

            Teachers and learning support workers also need to do their part to work and learn with colleagues beyond their department, subject area or school. Engaging in professional dialogue with colleagues, learning with and from staff in other schools – including between primary and secondary schools – and drawing from the support provided by regional consortia (i.e. school improvement services) are some of the means that staff have at their disposal. 

         

         
            System-level policies enabling schools to develop into learning organisations
            

            
               	
                  Promoting a shared and future-focused vision centred on the learning of all students calls for reviewing the school funding model and developing a national definition of student well-being and ways of monitoring it. 

               

               	
                  The development of professional capital and a learning culture in schools argues for: 1) basing selection into initial teacher education on a mix of criteria and methods; 2) promoting collaborations between schools and teacher education institutions; 3) prioritising professional learning in enquiry-based approaches to teaching and learning, strengthening inductions and promoting mentoring and coaching, observations and peer review; 4) a coherent leadership strategy promoting learning organisations across the system; and 5) greater support for secondary school leaders.

               

               	
                  Assessment, evaluation and accountability should promote SLOs through: 1) national criteria guiding school self-evaluations and Estyn (i.e. the education inspectorate) evaluations; 2) a participatory self-evaluation process; 3) Estyn evaluations safeguarding school quality, while focusing more on the rigour of self-evaluation processes; 4) clarifying the transition to a new system of school evaluations; 5) aligning performance measures to the ambitions of the new curriculum, and 6) system monitoring through sample-based student assessments, Estyn reports and research.

               

            

         

         
            Realising schools as learning organisations 
            

            To support the effective implementation or “realisation” of Wales’ SLO policy we looked at the four determinants that can facilitate or hinder this process, resulting in the following recommendations:

            
               	
                  Develop an easy-to-understand narrative that explains how Wales’ SLO model forms an integrated part of the curriculum reform

               

               	
                  Continue strengthening the capacity of regional consortia to support schools developing as learning organisations

               

               	
                  Estyn to monitor the progress of consortia in enhancing and streamlining their services to schools

               

               	
                  Enhance the collaboration and alignment between the development of assessment, evaluation and accountability arrangements, and the curriculum

               

               	
                  Continue the SLO Implementation Group to support the realisation of Wales’ SLO policy, while striving for greater policy coherence

               

               	
                  Expand the public dialogue generated by PISA results to align it to the ambitions of the new curriculum. 

               

            

            Wales has started developing an SLO implementation plan. This should form an integrated part of larger reform effort. This report has identified several issues that call for further action for which recommendations are provided. These aim to inform the development of the implementation plan. 

            Furthermore, attention should be paid to:

            
               	
                  The setting of objectives and the monitoring of progress should not become a high-stakes exercise for schools. 

               

               	
                  Task allocation. Regional consortia play a pivotal role in supporting schools in their change and innovation journeys. Higher education institutions and other parties could complement the system infrastructure.

               

               	
                  The timing and sequencing of actions. One urgent action is to clarify the transition period to the new approaches to school self-evaluations and Estyn evaluations. 

               

               	
                  A communication and engagement strategy with education stakeholders. 

               

            

         

      

   
      
         Assessment and recommendations
         

         
            Introduction
            

            Wales is committed to providing high-quality and inclusive education for all its citizens. However, the 2009 Programme for International Student Assessment (PISA) results showed it was a long way from realising this commitment, sparking a national debate on the quality and future of education in Wales. In response, in 2011 Wales embarked on a large-scale school improvement reform and introduced a range of policies to improve the quality and equity of its school system. Since then, education reform has become increasingly comprehensive and is focused on the ongoing development and implementation of the new school curriculum. 

            Wales considers the development of schools as learning organisations (SLO) a means for realising the new curriculum (see Box 1). A school as a learning organisation has the capacity to change and adapt routinely to new environments and circumstances as its members, individually and together, learn their way to realising their vision (Kools and Stoll, 2016[1]). Accomplishing this will require concerted efforts and means that teachers, teaching support staff, school leaders and many other people involved in bringing the new curriculum to life will need to expand their skills and learn new ones. The development of a thriving learning culture in schools across Wales is considered essential for making this happen
            

            This report, Developing Schools as Learning Organisations in Wales, aims to support Wales in realising this objective (Welsh Government, 2017[2]). It assesses the extent to which schools in Wales have developed as learning organisations, giving an indication of schools’ “readiness for change”, and identifies areas for further improvement at both school and system levels. The assessment has been guided by three questions
            

            
               	
                  To what extent do the key characteristics of a learning organisation already exist in schools in Wales? (Chapters 2 and 3)

               

               	
                  Are Wales’ system-level policies enabling (or hindering) schools to develop as learning organisations? (Chapter 4)

               

               	
                  How can Wales ensure the effective implementation or “realisation” of its schools as learning organisations policy? (Chapter 5) 

               

            

            These last two questions stem from the knowledge that, although many of the actions proposed by Wales’ SLO model are within the control of schools, local authorities, parents and communities, some warrant policy action and a conducive context to enable and empower them to make this transformation. 

            
               
Box 1. The schools as learning organisations model for Wales
               

               The SLO model for Wales focuses the efforts of school leaders, teachers, support staff, parents, (local) policy makers and all others involved into realising seven dimensions in its schools. These seven action-oriented dimensions and their underlying elements highlight both what a school should aspire to and the processes it goes through as it transforms itself into a learning organisation. All seven dimensions need to be implemented for this transformation to be complete and sustainable. 

               
                  
Figure 1. The schools as learning organisations model for Wales
                  

[image: graphic]


               The realisation of the “four purposes” of the new school curriculum is placed at the heart of the model. These refer to developing children and young people into “ambitious capable and lifelong learners, enterprising and creative, informed citizens and healthy and confident individuals”.

               Wales’ SLO model was designed through a process of co-construction. It was developed by the School as a Learning Organisation Pilot Group, which is part of the Professional Development and Learning Pioneer Schools Network that is supporting the development and implementation of the new school curriculum (Annex B). The developmental work was shaped through a series of workshops and meetings that were facilitated by the OECD between November 2016 and July 2017. The result of this collective effort is Wales’ SLO model that was released in November 2017. 

               Source: Welsh Government (2017[3]), “Schools in Wales as learning organisations”, http://gov.wales/topics/educationandskills/schoolshome/curriculuminwales/curriculum-for-wales-curriculum-for-life/schools-in-wales-as-learning-organisations/?lang=en. 
               

            

         

         
            Schools as learning organisations assessment
            

            Following an introduction to Wales and its school system, this assessment report explored the extent to which the key characteristics of a learning organisation exist in schools in Wales. Using Wales’ SLO model as a point of reference, a mixed-methods study design was used to identify strengths and areas for further development. The main findings of this assessment are presented below.  

            Key findings: Overview
            

            The majority of schools in Wales seem well on their way towards developing as learning organisations …

            According to the views of school leaders, teachers and learning support workers (i.e. Higher Level Teaching Assistants, Teaching Assistants, Foreign language assistants, Special needs support staff) the majority of schools in Wales are well on their way in putting the schools as learning organisations model into practice. The Schools as Learning Organisations (SLO) survey data (when aggregated to the school level) suggests that just under six out of ten schools (58%) in our sample had put five to seven dimensions of the learning organisation into practice. Out of these about one-third (30%) had put all seven dimensions into practice (Figure 2)
            

            
               
Figure 2. Schools in Wales developing as learning organisations
               

[image: graphic]Note: Data were analysed at the school level. The SLO survey items were generated in the form of five-point Likert scale: 1) strongly disagree; 2) disagree; 3) neutral 4) agree; and 5) strongly agree. N: 174 schools. Four schools of the 178 were not taken into consideration as their staff had not completed the survey for all seven dimensions. An average school score of 4 or more across the survey items that make up one dimension was defined as the threshold for when a school is considered to have put the dimension into practice. Each point represents a school.
               

               Source: OECD Schools as Learning Organisations Survey, 2017.
               

               StatLink  https://doi.org/10.1787/888933837226

            

            The data however also suggest that a considerable proportion of schools are still far removed from realising this objective; 12% of schools had put three or four dimensions in practice, while 30% of schools has realised only two or fewer. Some 10% of schools in our sample seem to have made insufficient progress in developing any of the seven dimensions. 

            … these however are optimistic estimates. More critical reflections are needed for deep learning and sustained progress to take place

            These findings should be interpreted with some caution. First, they are based on one source of self-reported data and, although satisfactory, the response rate to the SLO survey was lower than hoped for. Additional data and interviews with stakeholders by the OECD team on some occasions found discrepancies with the SLO survey data and supported the conclusion that school staff need to be more critical about their own performance and that of their schools if deep learning and sustained progress are to take place. Several of those interviewed noted that the high-stakes assessment, evaluation and accountability arrangements are likely to have negatively influenced people’s willingness, and in some cases even their ability, to critically reflect on their own behaviour, that of their peers and the school organisation at large.

            Key findings for the seven schools as learning organisations dimensions 
            

            The assessment of the seven dimensions that make up Wales’ SLO model shows schools are engaging in these to different degrees (see Figure 3). A general conclusion is that schools appear to be progressing well on the dimensions “promoting team learning and collaboration among all staff” and “embedding systems for collecting and exchanging knowledge and learning”, while two dimensions are considerably less well developed: “developing a shared vision centred on the learning of all students (learners)” and “establishing a culture of enquiry, innovation and exploration”. The text below elaborates on these and other findings. 
            

            
               
Figure 3. Average score per SLO dimension, by school type
               

[image: graphic]Note: Data are analysed at the school level. The survey items were generated in the form of five-point Likert scale: 1) strongly disagree; 2) disagree; 3) neutral; 4) agree; and 5) strongly agree. An average school score of 4 or more across the survey items that make up one dimension was defined as the threshold for when a school is considered to have put the dimension into practice. N is 151 for primary schools and 23 for secondary schools.
               

               Source: OECD Schools as Learning Organisations Survey, 2017.  
               

               StatLink  http://dx.doi.org/10.1787/888933837264

            

            Developing and sharing a vision that is centred on the learning of all students 

            About 53% of schools in our sample had developed a shared vision centred on the learning of all students (an average school score of 4 or more on the Likert scale across the survey items that make up this dimension) – the lowest proportion of the seven SLO dimensions. While 56% of primary schools would seem to have developed such a vision, this was significantly lower among secondary schools (30%). Responses on the SLO survey items that make up this dimension also varied considerably.

            Nine out of ten school staff (92%) reported that their school had a vision that focuses on students’ cognitive and socio-emotional outcomes, including their well-being. A similar proportion (87%) reported that their school’s vision emphasised preparing students for their future in a changing world. These are encouraging findings considering the ambitions set out in Wales’ new school curriculum. However, further work will be needed to make such a vision into one that is truly shared among its staff and other key stakeholders. The involvement of staff, parents and external partners in the shaping of the vision are areas for improvement. For example 72% of respondents to the SLO survey indicated they were involved in the development of the school’s vision, with significant differences by school type: 77% of primary school staff and 57% of secondary school staff. 

            Also, as is common in other countries, secondary schools in Wales seemingly find it more challenging to engage parents in the educational process and school organisation than primary schools (Borgonovi and Montt, 2012[4]; Byrne and Smyth, 2010[5]; Desforges and Abouchaar, 2003[6]). This issue is further discussed below. 
            

            Furthermore, various sources point to the conclusion that many schools in Wales are yet to put this shared vision that is centred on the learning of all students into practice. For example, PISA 2015 found that schools in Wales have relatively high levels of low performers and pointed to several areas of student well-being where further progress could be made, such as students’ schoolwork-related anxiety and sense of belonging in school (OECD, 2017[7]; OECD, 2016[8]). 
            

            Creating and supporting continuous learning opportunities for all staff

            The evidence suggests that many schools in Wales have, or are in the process of developing, a culture that promotes professional learning for their staff. Around 59% of schools in our sample would seem to have created and supported continuous learning opportunities for all staff. The SLO survey data revealed some significant differences between school types: almost two-thirds of primary schools (64%) would seem to have created and supported continuous learning opportunities for all staff (as reflected by an average score of 4 or more on this dimension). Among secondary schools this was around a quarter (26%). 

            Various sources of data and information also showed that induction and mentoring/coaching need to be strengthened in many schools across Wales. Some 35% of respondents to the SLO survey for example disagreed or were unsure whether there were mentors or coaches available in their school to help staff develop their practice (Table 1). 
            

            
               
                  
                     
                        	
                           
Table 1. Induction and mentoring and coaching support
                           

                        
                     

                  
                  
                     
                        	
                            

                        
                        	
                           Strongly disagree

                        
                        	
                           Disagree

                        
                        	
                           Neutral

                        
                        	
                           Agree

                        
                        	
                           Strongly agree

                        
                     

                  
                  
                     
                        	
                           All new staff receive sufficient support to help them in their new role

                        
                        	
                           2.3%

                        
                        	
                           7.8%

                        
                        	
                           19.6%

                        
                        	
                           44.5%

                        
                        	
                           25.8%

                        
                     

                     
                        	
                           Mentors/coaches are available to help staff develop their practice

                        
                        	
                           2.5%

                        
                        	
                           10.8%

                        
                        	
                           22.1%

                        
                        	
                           42.7%

                        
                        	
                           22.0%

                        
                     

                  
                  
                     
                        	
                           Note: Data are analysed at the individual level. N: 1 633 and 1 634 individuals respectively for the presented SLO survey statements.
                           

                        
                     

                  
                  
                     
                        	
                           Source: OECD Schools as Learning Organisations Survey, 2017.  
                           

                        
                     

                  
               

            

            As Wales has embarked on a curriculum reform, teachers and learning support workers will need to expand their pedagogical and assessment skills. This will make mentoring, coaching and other forms of continuous learning even more important.

            Promoting team learning and collaboration among all staff

            The evidence suggests that about seven out of ten schools in our sample (71%) are promoting team learning and collaboration among all its staff. Primary schools are faring better on this dimension; 75% of primary schools in our sample appear to promote team learning and collaboration among all staff, compared to 48% of secondary schools. Schools could still do more to ensure that staff learn to work together as a team, more regularly observe each other and tackle problems together. For example, some 25% of staff disagreed or were unsure whether staff in their schools observed each other other’s practice and collaborate in developing it. Similarly, about 20% of staff were unsure or did not agree that staff thought through and tackled problems together. In both cases, teachers were most likely to respond critically.

            This assessment pointed to further differences in perceptions across different staff categories on several of the elements that make up this dimension. For example, PISA 2015 found that 92% of head teachers in secondary schools in Wales reported that teacher peer review was used to monitor teachers, compared to an OECD average of 78% (OECD, 2016[8]). We have to interpret this data with some caution, as the evidence from our assessment suggests that teachers and learning support workers in Wales do not always share the views of their head teachers. For example, while 92% of secondary head teachers positively responded to the SLO survey statement “staff observe each other’s practice and collaborate in developing it” in their schools, only 67% of teachers responded in a similar vein. While there are bound to be some differences in perceptions between staff categories, as some staff may simply be better informed due to the nature of their work, the sometimes sizable differences reported on this dimension (and others) suggest the need for more professional dialogue and sharing of information. This is again particularly an area for improvement in secondary schools.
            

            Establishing a culture of enquiry, innovation and exploration

            The OECD team were struck by a change in attitudes compared to the OECD 2014 review. That review found an education profession that seemed less open and willing to change and innovate their practice, with some school staff reporting signs of reform fatigue (OECD, 2014[9]). The many interviews by the OECD team with school staff, policy makers and other stakeholders suggest this situation to have changed considerably. However, the OECD team found that this general change in mindset is yet to materialise in a culture of enquiry, innovation and exploration in four out of ten schools in Wales (41%). 
            

            These findings may partially be explained by the high-stakes assessment, evaluation and accountability arrangements that are believed to have tempered people’s willingness and confidence to do things differently and innovate their practice. This would seem particularly the case for secondary schools – the SLO survey data found just 26% of secondary schools in our sample had established a culture of enquiry, exploration and innovation, compared to 63% of primary schools (see Figure 4). Other data sources corroborate this pattern. 
            

            Despite recent steps to move towards a new assessment, evaluation and accountability framework, school staff expressed uncertainties about what this framework will actually look like. Greater clarity is thus urgently needed to give all schools the confidence to engage in enquiry, innovation and exploration of the new curriculum

            Exploring the individual level responses to the SLO survey data revealed some significant differences across the four regions of Wales for several of the statements that make up this dimension, but also across the staff categories and levels of education (see Chapter 3). For example, while 96% of head teachers indicated that in their school staff were encouraged to experiment and innovate their practice, this proportion dropped to 82% among learning support workers. Interestingly this is one of the few SLO survey items on which learning support workers reported the lowest score from the different staff categories. 

            
               
Figure 4. Average school scores on establishing a culture of enquiry, exploration and innovation, by school type
               

[image: graphic]Note: Data are analysed at the school level. N: 174 schools. The box plots show the average school scores sorted into four equal sized groups, so 25% of all scores are placed in each group. The median (middle quartile) marks the mid-point of the data and is shown by the line that divides the box into two parts, in green and yellow. The middle “box”, in green and yellow, represents the middle 50% of scores for the group.
               

               Source: OECD Schools as Learning Organisations Survey, 2017. 
               

               StatLink  http://dx.doi.org/10.1787/888933837359

            

            Embedding systems for collecting and exchanging knowledge and learning

            The interviews with stakeholders and findings from an earlier OECD assessment (2017[10]) suggest that systems for measuring progress seem well established in schools. The SLO survey data suggest that 70% of schools in our sample had put this dimension into practice, with embedded systems for collecting and exchanging knowledge and learning. Again, there were significant differences between primary and secondary schools: 76% of primary schools and 30% of secondary schools would seem to have embedded such systems for collecting and exchanging knowledge and learning. However, while the evidence suggests that the use of data is common in many schools across Wales, considerably fewer schools seem to be using research evidence to inform practice (see Figure 5). 
            

            
               
Figure 5. Staff use of data and research evidence to improve their practice
               

[image: graphic]Note: Data analysed at the individual level. N: 1 604 and 1 595 individuals respectively for the presented SLO survey statements.
               

               Source: OECD Schools as Learning Organisations Survey, 2017.
               

               StatLink  http://dx.doi.org/10.1787/888933837397

            

            Interviews and a review of policy documents and reports revealed that another area for improvement is the quality of school self-evaluations and development planning. Schools – as well as other parts of the system – spend considerable time and effort on analysing and upward reporting on a wide variety of mostly quantitative data, with far less attention being paid to qualitative sources, like classroom observations or peer review, for learning. The assessment, evaluation and accountability arrangements, which have focused attention on quantitative performance measures, are believed to have contributed to this practice. Part of the challenge also lies in the lack of a common understanding of what good school self-evaluation and development planning entails in Wales.  

            Learning with and from the external environment and larger system 

            Learning with and from the external environment and larger learning system is common practice in just over the majority of schools in our sample (55%). Differences between primary and secondary schools were relatively small for this dimension (the smallest among all dimensions) – with 57% of primary and 39% of secondary schools having an average score of at least 4.

            One area for improvement is the engagement of parents and guardians in the educational process and organisation of the school (Figure 6). This is a particular challenge for secondary schools: only 57% of secondary school staff agreed that parents or guardians were partners in their schools’ organisational and educational processes, compared to 71% of staff in primary schools. 
            

            
               
Figure 6. Collaboration with external partners 
               

[image: graphic]Note: Data analysed at the individual level. N: 1 593, 1 597, 1 592, 1 589, 1 593 and 1 592 individuals respectively for the presented SLO survey statements.	
               

               Source: OECD Schools as Learning Organisations Survey, 2017.
               

               StatLink  http://dx.doi.org/10.1787/888933837416

            

            There are also differences in responses between staff categories, with teachers consistently being the most critical. PISA 2015 found that secondary head teachers in Wales in 2015 almost unanimously reported that their school created a welcoming atmosphere for parents to get involved (99%) and provided families with information and ideas for families about how to help students at home with homework and other curriculum-related activities, decisions, and planning (98%) (OECD, 2017[7]). A further eight out of ten (79%) secondary head teachers reported that their school included parents in decision making (OECD average 78%). The SLO survey data and interviews provide a more critical perspective on the engagement of parents in the school’s organisational and educational processes. The OECD team recognise it may be more challenging to engage parents of secondary students in the school organisation and education process, than at the primary level. However, as examples in this report show, it is possible to increase parental engagement, even at secondary level (see Chapter 3, Box 3.5).
            

            Another area for improvement is collaboration with higher education institutions. The interviews revealed that stakeholders across the system are well aware of this challenge and are taking measures to improve the situation.

            The SLO survey found that close to nine out of ten respondents (87%) reported that staff in their school actively collaborated with social and health services to better respond to students’ needs. However, other data sources suggest Wales’ school funding and governance model affects schools’ ability to respond to the additional learning needs of all students. 

            Modelling and growing learning leadership 

            The SLO survey data suggest that about two-thirds (67%) of schools in our sample have leaders that are modelling and growing learning leadership. Primary schools also appear to be doing better for this: 70% of primary schools seem to have leaders that are modelling and growing learning leadership, compared with 39% of secondary schools.

            One area for development...
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